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“… from an epistemological standpoint, all these ranges of theory about mind begin with how we observe and reason about and seek to explain phenomena we encounter in the world. And that is where phenomenology begins. Moreover, how we understand each piece of theory, including theory about mind, is central to the theory of intentionality, as it were, the semantics of thought and experience in general. And that is the heart of phenomenology.” David Smith, Stanford Encyclopedia of Philosophy, 2003
“The aim of this course is to develop your writing abilities in English so as to allow you to use literacy to express yourself and your ideas….The course is organized around the idea that literacy develops as a result of the desire by the individual to express personally important understandings. Accordingly, the course focuses on the development of ideas, experiences, and feelings that you wish as an individual to express….Classroom participation is a very important part of this class as much of the work is done in cooperation with your fellow classmates.” David Hanauer, Course guide, English 101, Fall 2006
Introduction
Second language studies commonly require learners to engage in both self-reflection and communicative tasks: Introspection, analysis, and expression all become practices of the learner as he attempts to explore language through repetition, imagination, synthesis and revelation. Sometimes the communication is surface, little more than observations or re-statements, while at other times the communication is deeply personal and self-referential. It is therefore worthwhile noting both the potentials and varieties of expression inherent in second language studies; each individual calls on his own experience in reference to his life-world, and actively chooses how he is to be represented in both words and symbolic action, as Burke writes, "the use of language as a symbolic means of inducing cooperation in beings that by nature respond to symbols" (1968, p. 43). Through oral and written drills, question and answer practice, written discourse, project-based learning, active listening, extended reading, etc, the possibilities for both individual and collaborative learning activities call on the learner to use (and understand) language to both actively make sense of his world and construct linguistic meaning and identity. 

Using my own experiences as a foundation, I have come to believe that second language writing as described above calls on the learner to engage in hermeneutical phenomenological inquiry, a process that I’d like to explore via the terministic screen of Burkean rhetoric:

…in the practice of phenomenology, we classify, describe, interpret, and analyze structures of experiences in ways that answer to our own experience….In such interpretive-descriptive analyses of experience, we immediately observe that we are analyzing familiar forms of consciousness, conscious experience of or about this or that. Intentionality is thus the salient structure of our experience, and much of phenomenology proceeds as the study of different aspects of intentionality. (Smith, 2003) 

In my work at Indiana University of Pennsylvania as a graduate teaching assistant with Dr. David Hanauer, I participated in a class environment that in my opinion relies heavily on phenomenological inquiry employing poetry and ethnography as approaches to second language writing at the early post-secondary level. It is my experience with Hanauer that will serve as the endpoint of this essay as I attempt to explain how phenomenology may be seen as a guiding principle in a specific ESL writing environment. I will briefly examine the historical roles of phenomenology in education and the perceived benefits to the learner, specifically in the field of writing. Along the way, I’ll examine foundational phenomenological ideas about language and life-world (Lebenswelt) while employing a Burkean rhetorical perspective of language as symbolic action that overlaps with basic phenomenological principles, namely, ideas about words themselves and attention/intentionality.
Burke and Phenomenology
Having written a great deal on both the nature of language and experience, and how we come to understand them, I’d like to suggest that Kenneth Burke was in fact, at times,  writing within the genre of phenomenology, often using similar metaphors (Husserl’s (1913) discussion of “off-shading” and Burke’s (1968) discussion of “terministic screens”) and ideas about consciousness (Burke’s (1968) “directing the attention” and Brentano’s (1874) “intentionality”). Though known primarily as a rhetorician, Burke’s final publication, Language As Symbolic Action, a group of essays on life, literature, and method, primarily concerns itself with language and how it is used. It is these ideas specifically that will be further elucidated as related to a Hanauerian approach to second language writing education.

Phenomenology and Language
Because phenomenology is not a single theory put forth by a single theorist, but rather, a school of thought that has witnessed its major developments over the last 200 years by more than 20 different thinkers from a variety of disciplines, the concepts and applications are many. The Stanford Encyclopedia of Philosophy (on-line) has proven to be one of the strongest resources synthesizing this long history of ideas. Smith writes:

The basic intentional structure of consciousness, we find in reflection or analysis, involves further forms of experience. Thus, phenomenology develops a complex account of temporal awareness (within the stream of consciousness), spatial awareness (notably in perception), attention (distinguishing focal and marginal or “horizontal” awareness), awareness of one’s own experience (self-consciousness, in one sense), self-awareness (awareness-of-oneself), the self in different roles (as thinking, acting, etc), embodied action (including kinesthetic awareness of one’s movement), purpose or intention in action (more or less explicit), awareness of other persons (in empathy, intersubjectivity, collectivity), linguistic activity (involving meaning, communication, understanding others, social interaction (including collective action), and everyday activity in our surrounding life-world (in a particular culture). (2003, para. 2)
By examining the work of a specific phenomenologist, Merleau-Ponty, we can see how a number of the factors Smith describes are actively involved in theory, mainly intentionality, self-awareness and consciousness, linguistic activity, and life-world. 
Merleau-Ponty’s theories of phenomenology involve an understanding of perception and the functions of language. As we will be discussing the role of both perception and language as it relates to constructing meaning and expression via poetry and self-analysis in a second language writing classroom, I believe that this specific theorist’s ideas hold much relevance. Moreover, Merleau-Ponty is fascinating because his theories trace a development of ideas. Having initially assumed that thought comes first and language thereafter, Merleau-Ponty (1968) finds that this early concept was in fact erroneous:

What I call the tacit cogito is impossible. To have the idea of thinking (in the sense of thought of seeing and thought of feeling), to make the phenomenological reduction to the things themselves, to return to immanence and to consciousness, it is necessary to have words. It is by the combination of words that I form the transcendental attitude. (in Reynolds, 2005)
A decade later, Joyce Caroll finds this transcendental attitude in the process theories of writing: 

The change of emphasis from the written product to writing as a process manifests another important change--one from logical to phenomenological consciousness. Phenomenologically speaking, writing is both "immanent" in the writer and "transcendent" outside the writer….The change from product to process came about because phenomenological consciousness enables us to "know" differently." (1980, Abstract)
This idea also seems to be in keeping with Kenneth Burke’s discussion of the nature of terms: “Much that we take as observations about reality may be but the spinning out of possibilities implicit in our particular choice of terms” (1968, p.46). Burke’s concept of the terministic screen seems further reflected in Merleau-Ponty’s ideas about the varieties of language: “[Merleau-Ponty] argues that because different cultures experience the world differently, the differences of language correspond to their different emotional experiences of the world” (Flynn, 2004). It might then be said that in phenomenology, using Burkean rhetoric, the word is first, and the action flows from the meaning; language itself becomes a terministic screen that shapes how the user both understands and experiences his world.
In examining the influences of early phenomenologists on other schools of thought, Ross posits the influence of Kant on Wittgenstein’s ideas about logic and language: “Wittgenstein sees all reality as created by particular languages…” (2002, para. 16). I choose Wittgenstein as a metaphor because of the similarities between both Wittgenstein and Merleau-Ponty as identified by Haight in his discussion of linguistic meaning (1976). But it is Michelle McDevitt’s 1995 essay that most succinctly synthesizes much of phenomenological thought and its ideas about language in general and writing in particular: 
Maurice Merleau-Ponty describes language as a gesture an act of the body that bears upon language’s origin in the carnal world. It cannot be known why a specific word is chosen but once it is, no other can take its place without referring to other contexts. There is a givenness, a quality exclusive to itself, in language, even in students’ speech and writing. All this suggests that educators must recognize the value of their students’ writing before they suggest ways of making it more academic or conventional. (Abstract)
The question then follows, where does the ability to understand, integrate, and adopt words as nomenclature that can describe experience originate, from where does this interpretive process arise? Haight writes: “The vehicle which thought has to make itself public is speech. For Merleau-Ponty…the question easily becomes, what is the source of inter-subjective meaning” (1976, p. 239).
Lifeworld
The life-world, or Lebenswelt is a pivotal concept to phenomenologists such as Husserl, Schutz, and specifically, Merleau-Ponty. Elveton explains that lifeworld is:

…best understood as a way of emphasizing the centrality of perception for human experience. This experience is mutli-dimensional, and includes the experience of individual things and their contextual/perceptual fields, the embodied nature of perceiving consciousness, and the intersubjective nature of the world as it is perceived, especially our knowledge of other subjects, their actions and shared cultural structures. ( 2005, para. 1)
Put another way, life-world is a source, a cognitive collection of all of one’s knowledge acquired through learning, culture, and experience as it stands prior to analysis or reflection. It is that place that a writer draws from when crafting his ideas and constructing linguistic meaning. 
Phenomenology and Learning
In the latter part of the 20th century, the ideas that had been emerging throughout the prior 200 years in the field of phenomenology had found great influence on emerging alternative approaches to education and educational research. These approaches are noted to have begun in Sweden in the 1970’s by Marton who put forth a new concept as to how students engage in the learning process. This “phenomenographic approach” is initially described and discussed by Marton & Saljo (1976) with regards to deep- and surface-level learning, reflecting how students engage with educational materials (notice the nod to Brentano’s ideas of intentionality from 100 years earlier):

In the case of surface-level processing the student directs his attention towards learning the text itself (the sign), i.e., he has a “reproductive” conception of learning which means that he is more or less forced to keep to a rote-learning strategy. In the case of deep-level processing, on the other hand, the student is directed towards the intentional content of the learning material (what is signified), i.e., he is “directed” towards comprehending what the author wants to say about, for instance, a certain scientific problem or principle. (pp. 7-8)

As explained by Richardson (1999), Marton (1978) further elaborates that he was inspired by Kant’s distinction between noumenon and phenomenon, and that he and his co-researchers developed the experiential, or phenomenal approach to research, revealing the two types of processing as noted above. Saljo (1979) characterizes the different ways in which students experience learning as: “the increase of knowledge; memorizing, acquisition of facts, procedures which can be retained or utilized in practice; abstraction of meaning; and an interpretive process aimed at understanding reality” (summarized by Bruce & Gerber, 1995). 

Jacobs’ (1978) essay on phenomenographic writing seeks to discuss the role of phenomenological inquiry (or research) in student writing as it involves self, world, other, and phenomena, tapping into the author’s life-world and emphasizing the author’s point of view. By providing evidence of phenomenographic writing (poetry), Jacobs illustrates the process involved in such an approach, including collaborative brainstorming, identifying authorial perspective, and most importantly, examination of a particular phenomenon: “Phenomenology is based on that state-of-being-conscious-in-the-world where one becomes ‘attentive’ to the things themselves” (p. 68) 
Having now examined phenomenology and its relationship with both language and learning, I will describe how these ideas are relevant to a specific teaching environment and how this environment supports second language writers, their methods of inquiry and reflection, and their writing processes.

The Hanauerian Second Language Writing Classroom
In the fall of 2006, I began a graduate assistantship with Dr. David Hanauer at the Indiana University of Pennsylvania. Having taught second language writing myself, the assignment seemed to be a good fit. Upon meeting Hanauer, he warned me that I was in for a “radical” surprise with regards to how he approaches writing curricula. Having shrugged this off as tantalization, believing that all curricula can be radical as it reflects the beliefs and experiences of their creators, I refused to taint my experience in the classroom with unrealistic expectations or anxiety.

Upon the first class meeting and the dissemination of the course syllabus, I found nothing radical about Hanauer’s approach, though the same could not be said for the students who would participate in the course. The class schedule was broken into the pursuit of two individual projects, discrete but related. The first project would be the creation of a book of self-written, English-language poetry, while the second project would be a research paper in the genre of auto-ethnography. Having used poetry in English classrooms with non-native writers, and having also invited students to examine their lives through explorations of the personal, I found Hanauer’s curriculum to be exciting and extremely relevant to the needs of our students. The students, however, expressed surprise and concern about this approach to English-language writing, likely having expected individual essays and reports in place of creative tasks that would also call on them to collaborate and share their ideas with classmates.
At that time, I failed to ask “why poetry and autoethnography”, immediately caught up in Hanauer’s actual day-to-day pedagogy and the needs of my own graduate studies. Now, in the last week of the course, I find myself pondering that very question. Having come to wear a new pair of glasses, viewing my academic world through the Burkean screen of phenomenology thanks to my own learning experiences as a graduate student, I have constructed a framework of understanding that attempts to use the nomenclature of phenomenology as a means of justifying the Hanauerian curriculum for the second language writing classroom.

Poetry and the Meaning of Life
In his book, Poetry and the Meaning of Life (2004), Hanauer examines the uses of the poetic genre within the language arts curriculum as a means of providing students with meaningful literacy experiences. Much like Jacobs, twenty-five years prior, Hanauer believes that “…writing poetry involves learning a special way of using language to construct meaning. As a result, poetry broadens not only students’ experience of life but also their ability to use and comprehend language” (p. 9). In attempting to define poetry, Hanauer continues:
I define poetry as a literary text that presents the experiences, thoughts, and feelings of the writer through a self-referential use of language that creates for the reader and writer a new understanding of the experience, thought, or feeling expressed in the text….The language of the poem directs and mediates the process of understanding. In poetry, language is not a transparent medium that merely transfers the author’s message; the language of the poem is the author’s message. (2004, p. 10)

Citing Gordon and Jakobson, Hanauer discusses poetry as being both socially valuable in that assists in the understanding of the complexities of life (aesthetic cognitivism) and a communicative act that “uses language in a very self-conscious way that is different from other ways of knowledge” (p. 10). Taking into consideration the discussions of phenomenology and both language and learning above, we can see that Hanauer’s ideas are rife with allusions to phenomenological concepts. Moreover, not only is the act of writing poetry a direct examination as to how the student as writer experiences his world and uses language to express those experiences, the very nature of writing poetry as a means of learning language and developing writing skills seems to be what Marton and Saljo would term a deep-approach to inquiry that engages the learner phenomenographically. That Hanauer describes the poetic process as directing and mediating the processes of understanding speaks to both the Burkean notion of directing attention and the Merleau-Pontian notion of intentionality. Lastly, this is where Burke’s ideas of language as symbolic action gain relevance, through the social-collaborative approaches to classroom methodology prescribed by Hanauer, students are called on to become conscious of the language they choose to communicate their ideas through writing. As the classroom is equally concerned with both writing (its processes and outcomes) and English language itself (as the mode of communication), and the students are at various levels of proficiency, the classroom methodology really becomes a phenomenological inquiry, calling on Burke’s dramatistic pentad to explore second-language literacy.
A Brief Word about Ethnography
By way of conclusion, I want to address the final assignment in Hanauer’s ESL university writing classroom. As mentioned above, the second part of Hanauer’s course requires students to compose a 15-page research paper in the genre of autoethnography. Hanauer writes: “The aim of this research is to present a thematic, analytical presentation of the themes and issues which characterize your life. Within the context of your autoethnography you are required to fully analyze your books of poetry....” (2006, pp. 2-3). Autoethnography itself has its roots in phenomenological inquiry: “Autoethnography is a genre of writing and research that connects the personal to the cultural, placing the self within a social context” (Holt, 2003).  I suggest that autoethnography is an approach to examining one’s own life-world in order to reach a fuller understanding of a specific phenomenon. Within Hanauer’s classroom, such student-constructed topics (for the autoethnography) as “What does respect mean to me?” and “What is the role of dance in my life?” lead the student to conduct a hermeneutic phenomenological inquiry into the nature of their experiences, making use of their poetic explorations (terministic screens) to further develop both their linguistic awareness and writing skills, and their understanding of language as symbolic action. 

If the heart of phenomenology is “how we observe and reason about and seek to explain phenomena we encounter in the world” (Smith, 2003), then the activities employed in Hanauer’s ESL writing classroom may be viewed as examples of phenomenological inquiry. These activities call on the students to become authors, scientists, linguists, and rhetoricians. Through the terministic screens of poetry and autoethnography, the Hanauerian approach to teaching second language writing has been, in my experience, a successful methodology, a curriculum as profound and effective for the students as it has been for the assistant instructors. Through social-collaborative approaches to examinations of life-world and language, the student engages in a focusing of attention, of intentionality, and as users of language as symbolic action.
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